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POLICY STATEMENT: 

The primary purpose of Assessment and Evaluation is to improve student learning. Brant Haldimand Norfolk Catholic 
District School Board’s assessment and evaluation practices are grounded in the belief that all students can learn and can 
demonstrate their learning in an environment that reflects the Catholic values of fairness, equity, inclusion, and respect for 
all. 

The use of evidence-informed assessment and instructional strategies that adhere to differentiated instruction, combined 
with ongoing mentoring and responsiveness to a student’s progress, are essential to support all students (Learning for All, 
2013, p. 12-24). 

This Administrative Procedure was created to provide clear direction for administrators and educators regarding expected 
practices of assessment, evaluation, grading, and reporting for all students from kindergarten to grades 12, within the 
Brant Haldimand Norfolk Catholic District School Board. These practices aim to improve student learning and 
achievement and are consistent with system philosophy, system priorities (such as equitable and inclusive education), the 
Ontario Catholic School Graduate Expectations, and Ministry of Education policies.   

Communication of learning in a variety of forms, with parents/guardians/caregivers, and students about student 
achievement, should be continuous throughout the school year/course/semester. Forms of communication could be 
conferences, portfolios of student work, student-led conferences, interviews, phone calls, checklists, and informal reports. 
Communication of student achievement in any form, should be clear and shared in a way that is easy for families and 
students to understand. In addition, any communication about student achievement should be designed to provide 
detailed information that will encourage students to set goals for learning, help educators to establish plans for 
teaching/instruction, and assist parents/guardians/caregivers in supporting learning at home (Growing Success, 2010, 
p.53-54).

The professional judgement of the educator, acting within the policies and guidelines established by the ministry and 
board, is critical in determining the strategy that will most benefit student learning and to determine a final grade. 

Formal reports should serve as confirmation of student achievement that has been communicated to all stakeholders 
throughout the school year. 

APPLICATION AND SCOPE: 

• Administrators: responsible for overseeing assessment, evaluation, grading, and reporting within a school and
ensuring consistency and compliance amongst all educators.

• Educators: responsible for ensuring their practices of assessment, evaluation, grading, and reporting are
consistent with the guidelines within this document.

REFERENCES: 
• Creating Pathways to Success
• Eastern Ontario Catholic Curriculum Corporation
• English Language Learners / ESL and ELD Programs and Services: Policies and Procedures for Ontario

Elementary and Secondary Schools, Kindergarten to Grade 12.

https://www.edu.gov.on.ca/eng/document/policy/cps/creatingpathwayssuccess.pdf
http://www.eoccc.org/
https://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
https://www.edu.gov.on.ca/eng/document/esleldprograms/esleldprograms.pdf
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• Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools – First Edition, Covering Grades 1 
to 12 (2010). 

• Growing Success: The Kindergarten Addendum: Assessment, Evaluation, and Reporting in Ontario Schools 
(2016). 

• Growing Success: The Mathematics Addendum, Grades 1 to 8 (2020). 
• Institute for Catholic Education (ICE): Ontario Catholic School Graduate Expectations (2019).  
• Learning for All: A Guide to Effective Assessment and Instruction for All Students, K to 12 (2013).  
• Ministry of Education: Curriculum and Resources – Assessment and Evaluation.  
• MISA Comment Framework 
• OSR Guidelines 
• Reporting Student Learning: Guidelines for Effective Teacher-Parent-Student Communication. 
• The Arts (gov.on.ca) 
• The Individual Education Plan (IEP) – A Resource Guide (2004).  
• The Kindergarten Program (2016).  
• The Ontario Curriculum: Elementary  
• The Ontario Curriculum: Secondary .  
• Ontario Schools – Kindergarten to Grade 12, Policy and Program Requirements  

FORMS: N/A 

APPENDICES: N/A 

DEFINITIONS: 

Assessment: the process of gathering, from a variety of sources, information that accurately reflects how well a student is 
achieving the curriculum expectations in a subject or course. 

• Assessment as Learning: the process of developing and supporting student metacognition. Students are 
actively engaged in this assessment process: that is, they monitor their own learning; use assessment feedback 
from educators, self, and peers to determine next steps; and set individual learning goals. Assessment as 
learning requires students to have a clear understanding of the learning goals and the success criteria. 
Assessment as learning focuses on the role of the student as the critical connector between assessment and 
learning. 

• Assessment for Learning: the ongoing process of gathering and interpreting evidence about student learning for 
the purpose of determining where students are in their learning, where they need to go, and how best to get there. 
The information gathered is used by educators to provide feedback and adjust instruction and by students to 
focus their learning. Assessment for learning is a high-yield instructional strategy that takes place while the 
student is still learning and serves to promote learning. 

• Assessment of Learning: the process of collecting and interpreting evidence for the purpose of summarizing 
learning at a given point in time, to make judgements about the quality of student learning based on established 
criteria, and to assign a value to represent that quality. The information gathered may be used to communicate 
the student’s achievement to parents/guardians, other educators, students themselves, and others. It occurs at or 
near the end of a cycle of learning. 

• Catholic Context: Assessment and evaluation in a Catholic Context will: 
o Respect the dignity and worth of all learners.  
o Celebrate the strengths and gifts of all learners. 
o Encourage students to become reflective, creative, holistic thinkers, and confident learners.   
o Provide multiple opportunities for students to demonstrate their learning – recognizing each student’s 

unique capacity to learn and grow.  
o Create a learning environment where assessment is holistic in nature and integrates learning and 

faith development.  
o Be fair, transparent, and equitable for all students.  

http://www.edu.gov.on.ca/eng/policyfunding/growSuccess.pdf
http://www.edu.gov.on.ca/eng/policyfunding/growSuccess.pdf
http://www.edu.gov.on.ca/eng/policyfunding/growingSuccessAddendum.pdf
http://www.edu.gov.on.ca/eng/policyfunding/growingSuccessAddendum.pdf
http://www.edu.gov.on.ca/eng/policyfunding/mathematics-addendum-grades-1to8.html
https://iceont.ca/wp-content/uploads/2019/10/ICE-OCSGE-Web.pdf
http://edu.gov.on.ca/eng/general/elemsec/speced/LearningforAll2013.pdf
https://www.dcp.edu.gov.on.ca/en/assessment-evaluation
https://can01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fbhncdsbca.sharepoint.com%2Fsites%2FBHNCommon%2FRemote%2520Learning%2520Resources%2FForms%2FAllItems.aspx%3Fid%3D%252Fsites%252FBHNCommon%252FRemote%2520Learning%2520Resources%252FReporting%2520on%2520Student%2520Achievement%252FComment_Framework_Feb_2011.pdf%26parent%3D%252Fsites%252FBHNCommon%252FRemote%2520Learning%2520Resources%252FReporting%2520on%2520Student%2520Achievement&data=05%7C01%7Cltemple%40bhncdsb.ca%7Cfbce10913ab34d6f7d0a08dace832fb0%7C2cc082ce01004439b3f3f7ef73a330b3%7C0%7C0%7C638049360223490048%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C7000%7C%7C%7C&sdata=Xqwk4qjNVRV7O4LSsWTq59QMKubwuUDg5AU6EY6hFgA%3D&reserved=0
https://www.ontario.ca/page/ontario-student-record-osr-guideline
http://www.edugains.ca/resourcesAER/PrintandOtherResources/ReportingStudentLearning_Engfinal.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-arts
http://www.edu.gov.on.ca/eng/general/elemsec/speced/guide/resource/iepresguid.pdf
https://files.ontario.ca/books/edu_the_kindergarten_program_english_aoda_web_july21.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum#elementary
https://www.dcp.edu.gov.on.ca/en/curriculum#elementary
http://www.edu.gov.on.ca/eng/curriculum/secondary/commontwo.html
https://files.ontario.ca/edu-ontario-schools-policy-programs-2016-en-2022-01-19.pdf
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The Ontario Catholic School Graduate Expectations, while not explicitly evaluated, are the foundation of daily classroom 
instruction. “The expectations of Catholic graduates are described not only in terms of knowledge and skills, but in terms 
of values, attitudes, and actions” (Ontario Catholic School Graduate Expectations). 

Criterion-Referenced Assessment: assessment that focuses on whether a student’s performance meets a 
predetermined standard, level or set of criteria rather than on the student’s performance measured in relation to the 
performance of other students. 

Equity in Education: to identify, remove, and prevent systemic barriers and discriminatory practices to help students 
reach their full potential and improve student achievement. 

Evaluation: the process of judging the quality of student learning based on established criteria and assigning a value to 
represent that quality. Evaluation is based on assessment of learning that provides data on student achievement at 
strategic times throughout the grade/subject/course, often at the end of a period of learning. 

Learning Goals: brief statements that describe for a student, what they should know and be able to do by the end of a 
period of instruction. The goals represent subsets or clusters of knowledge and skills that the student must master to 
successfully achieve the overall curriculum expectations. 

Professional Judgement: judgement that is informed by professional knowledge of curriculum expectations, context, 
evidence of learning, methods of instruction, assessment, the criteria, and standards that indicate success in student 
learning. In professional practice, judgement involves a purposeful and systematic thinking process that evolves in terms 
of accuracy and insight with ongoing reflection and self-correction. 

Rich Performance Task: an authentic activity, exercise, problem, or challenge that requires students to show what they 
know and what they can do. Performance tasks lead students to demonstrate their understanding by applying knowledge 
and skills to real-life situations or scenarios. Performance tasks usually address all four categories of the achievement 
chart and multiple overall curriculum expectations and provide flexibility in how students can demonstrate their learning. 

Success Criteria: standards or specific descriptions of successful attainment of learning goals developed by educators 
based on criteria in the achievement chart, and discussed and agreed upon in collaboration with students, which are used 
to determine to what degree a learning goal has been achieved. Criteria describes what success “looks like” and allows 
the educator and student to gather information about the quality of student learning. 

ADMINISTRATIVE PROCEDURES: 

1. Superintendent of Education: 

The Superintendent of Education will share a reporting memo in November and January for elementary schools, outlining 
reporting guidelines and timelines. Included in the memo will be guidelines for reporting for specific instances including 
Special Education, ESL/ELD and OnSis reporting requirements. Information regarding Secondary reporting and interviews 
will be shared in October, January, and June. 

2. Administrators: 

School administrators will ensure that the Board’s Assessment and Evaluation Procedure and Reporting Student 
Achievement Procedure are communicated to, and followed by, all educators. 

School administrators will work collaboratively with educators to address and resolve any reporting concerns that may 
arise. 

School administrators will assume final responsibility for making decisions regarding any reporting concerns that may 
arise. 

School administrators will read and sign the progress reports, kindergarten communication of learning reports, and report 
cards to ensure Growing Success and the Reporting Student Achievement Procedure are followed. 

Completed Elementary Progress Report Cards (all pages) and elementary and secondary provincial report cards (all 
pages), and/or exact copies of them, will be placed in each student’s Ontario Student Record (OSR) folder following each 
reporting period. (Growing Success, 2010, p. 49). 
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3. Expectations for Educators:  

Educators will use the Ontario Curriculum documents to guide program planning, assessment, evaluation, and reporting. 

Educators will use the Achievement Chart Categories and Levels of Achievement in the Ontario Curriculum documents to 
guide the assessment, evaluation, and reporting of student achievement of the curriculum expectations. 

Educators will maintain ongoing communication with students, parents/guardians/caregivers, colleagues (e.g., Early 
Childhood Educator, English as a Second Language Teacher, SERT, Student Success Teacher, Guidance Counsellor), 
and school administrators, to provide a comprehensive overview of student achievement. 

Educators will communicate directly with parents/guardians/caregivers at any point in the year when students, under 18 
years of age, are struggling with concepts/expectations to collaboratively determine next steps. 

Educators will communicate with parents/guardians/caregivers of students, under 18 years of age, in advance of progress 
report and/or report card distribution when a student’s achievement is reported as ‘Progressing with Difficulty’ or ‘R’ on the 
Elementary Provincial Report Card, or below 50% on the Provincial Report Card, Grades 9 to 12. 

4. Achievement Of Curriculum Expectations 

It must be made clear to students early in the school year that they are responsible for providing evidence of their 
achievement of the overall expectations within the time frame specified by the educator, and in a form approved by the 
educator. (Growing Success, 2010, p.43). 

In determining a final mark, for reporting, educators will consider a student’s most recent and most consistent level of 
achievement. (Growing Success, 2010, p. 88) Conversations, observations and student products will be considered over 
time in determining a mark. (Growing Success, 2010, p. 39) 

In all subjects and courses, students should be given numerous and varied opportunities to demonstrate the full extent of 
their achievement of the curriculum expectations across the four categories of knowledge and skills defined as Knowledge 
and Understanding, Thinking, Communication and Application. (Growing Success, 2010, p. 17) Opportunities to 
demonstrate improved achievement should be based upon descriptive feedback provided by the educator.  

Educators will use their professional judgement to determine the achievement level/grades of students. Professional 
judgement is defined as being informed by professional knowledge of curriculum expectations, context, evidence of 
learning, methods of instruction and assessment, and the criteria and standards that indicate success in student learning. 
In professional practice, judgement involves a purposeful and systematic thinking process that evolves in terms of 
accuracy and insight with ongoing reflection and self-correction. (Growing Success, 2010, p. 152) 

Late and Missed Assignments: 

Several strategies may be used by staff to prevent and/or address late and missed assignments to determine a student’s 
level of achievement. In all instances, it is critical that educators employ a variety of assessment measures. This offers 
students the opportunity to clearly demonstrate their understanding, knowledge, and skills across the four categories of 
achievement. A student’s final grade/mark must represent the student's actual level of achievement. 

Preventative Measures: 

• establish deadlines for submission of assignments for evaluation, in collaboration with students when appropriate, 
and clearly communicate those deadlines to students, and, where appropriate, to families 

• ensure assignment expectations take into consideration current levels of English proficiency for English Language 
Learners 

• implement and integrate tiered intervention strategies 
• assist students in developing time-management skills 
• consider evidence of student achievement for evaluation over time from three different sources - conversations, 

observations, and student products (i.e., triangulation of data) 
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• ensure that the needs of students are met, consistent with the strategies outlined in their Individual Education 
Plans (IEPs) 

• consider the cultures, histories, and contexts of all students, their lived experiences, and those of their families 
• plan for major assignments to be completed in steps, so that students achieve success at incremental stages 
• confer with students to monitor progress of assignment completion; and maintain ongoing collaborative 

communication with students and families about student achievement and assignment due dates. 

Responsive Measures: 

• seek clarification from the student regarding the reason for not completing an assignment 
• collaboratively establish an alternate date for submission of a late assignment  
• provide an alternate assignment to assess the student’s achievement of the overall expectations  
• apply alternate assessment methodologies to address barriers  
• seek the assistance of the school team (i.e., SERT, ESL Teacher, Student Success Teacher, Guidance 

Counsellor, Indigenous Social Worker, school administration, etc.) for strategies to support the student 
• schedule conferences with students and families to discuss any barriers to success  
• provide students with additional opportunities to demonstrate achievement of curricular expectations before the 

end of the course/subject when a student is in jeopardy of failing a course/subject 
• late assignments may impact the Learning Skills section of the report card and educators will implement the 

responsive measures listed above, as needed  
• missed assignments may impact the Learning Skills section of the report card and may result in educators using 

the responsive measures listed above and/or utilizing other evidence of a student’s achievement of overall 
expectations to determine a subject/course mark  

5. Academic Integrity 

It must be made clear to students that they are responsible for providing evidence of their learning within established 
timelines, and that there are consequences for cheating [and/or] plagiarizing. Students must understand that the 
assignments/tests/exams they complete for evaluation must be their own work and that cheating, and plagiarism will not 
be tolerated. (Growing Success, 2012. p. 42) Plagiarism is defined as “the use or close imitation of the language and 
thoughts of another without attribution, in order to represent them as one’s own original work.” (Growing Success, 2021, p. 
152). Cheating is defined as acting dishonestly or unfairly to gain an advantage. (Oxford Language Dictionary). 

Preventative Measures: 

• communicate the definition of plagiarism and cheating to students and families and ensure an understanding of 
the fact that any actions of the sort will not be tolerated 

• teach explicit strategies for citing sources properly and for avoiding plagiarism 
• have students’ complete assessments under the supervision of the educator, whenever possible  
• provide meaningful class time for the completion of assignments  
• notify students and families if anti-plagiarism software is being used  
• monitor the progress on an ongoing basis 

Responsive Measures: 

• seek clarification from the student regarding the reason for the cheating/plagiarism  
• consider mitigating factors including the grade level of the student; the maturity of the student; the number and 

frequency of incidents; and the individual circumstances of the student  
• consult with the school administrator to determine next steps, which may include redoing part/all of the 

assignment; completing an alternate assignment; earning a mark of zero for the assignment/work submitted; 
responding in alignment with progressive discipline  

• inform the families that school administrators will maintain a record of any reported cheating/plagiarism and the 
resulting actions. 

6. The Kindergarten Communication of Learning Report 
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Assessment is the process of gathering and interpreting information that accurately reflects the child’s demonstration of 
learning in relation to the knowledge and skills outlined in the overall expectations of The Kindergarten Program (2016). 
The primary purpose of assessment is to improve learning and to help children become self-regulating, autonomous 
learners. 

Educators engage in assessment for learning as they observe, collect, and document evidence of children’s learning 
through the process of “pedagogical documentation and provide descriptive feedback to the children that is designed to 
help them move forward in their development”. Educators engage in assessment as learning when they support children 
in setting individual goals, monitoring their own progress, determining next steps, and reflecting on their thinking and 
learning, to help them become confident, autonomous learners. The child and the child’s family are encouraged to join the 
educators in supporting the learning of the child through assessment for and as learning (Growing Success: The 
Kindergarten Addendum, 2016, p. 6). 

The Kindergarten Communication of Learning reports are intended to provide parents/guardians/caregivers with 
descriptions, including anecdotal comments, about their child’s strengths and growth in relation to the overall expectations 
within each of the four frames of The Kindergarten Program written in language that parents/guardians can relate to and 
understand. Next steps in the child’s learning are also indicated, to inform parents/guardians/caregivers of the educators’ 
plans for supporting the child’s new learning at school and to assist them in supporting their child’s learning at home. 

The information educators provide in The Communication of Learning report is an important element in the ongoing 
communication with parents. Educators are informed by evidence gathered through pedagogical documentation, their 
knowledge of child development, and the expectations outlined in The Kindergarten Program. The synthesis of this 
information helps the educator decide which aspects of the child’s key learning and growth in learning, and which next 
steps, are the most important to comment on for the reporting period.  

For the Initial Observation Report, educators will provide an overview of the student’s key learning and growth in learning 
during the fall of the school year, along with information about next steps in learning. This overview will serve as the basis 
for discussion with parents/guardians and as a support for parents’/guardians’ ongoing participation in their child’s 
learning. 

Comments in the Kindergarten Communication of Learning Reports will focus on each student’s learning and growth 
related to overall expectations in each of the four frames. These comments will support each student’s achievement, 
growth, and next steps in learning. Comments about a child’s learning should provide parents/guardians with personalized 
descriptions, written in a narrative in plain language (Growing Success: Kindergarten Addendum, 2016, p. 13-15). 

The Communication of Learning report, sent home in February, reflects the child’s growth in learning in relation to the 
overall expectations introduced and developed from September to January of the school year. The Communication of 
Learning report sent home in June reflects the child’s growth in learning in relation to the overall expectations introduced 
or further developed from February to June of the school year. 

Assessment and evaluation of children’s learning in kindergarten are focused on the individual child and are not based on 
standard levels of achievement. As stated in The Kindergarten Program, children enter kindergarten at different stages of 
development and with diverse backgrounds and experiences and they will leave it at different stages and at different 
points in their growth in relation to the program expectations.  

Evaluation in kindergarten is the summarizing of evidence of a child’s learning in relation to the overall expectations 
outlined in The Kindergarten Program at the end of a reporting period to specify the child’s key learning, growth in 
learning, and next steps in learning. Educators interpret and judge the evidence of learning, to determine a child’s growth 
in relation to the overall expectations. Educators also consider their knowledge of the child as a learner. 

Comments on the Communication of Learning reports are a distillation of the evidence of learning accumulated over time, 
with special consideration given to more recent evidence of the child’s learning (Growing Success – The Kindergarten 
Addendum, p.13).  

When informing parents/guardians/caregivers about what their children have learned, their growth as learners, and next 
steps for learning, written comments should: 

https://files.ontario.ca/books/edu_the_kindergarten_program_english_aoda_web_july21.pdf
http://www.edu.gov.on.ca/eng/policyfunding/GSKindergartenAddendum2018.pdf
http://www.edu.gov.on.ca/eng/policyfunding/GSKindergartenAddendum2018.pdf
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• include key learning(s); growth in learning; and possible next steps for learning at home and school. 
• include specific evidence of learning gathered from conversations, observations, and demonstrations of learning 

(may include quotes from the child). 
• honour the unique pattern of learning and growth of each individual child. 
• use clear, precise, and meaningful language easily understood by parents/guardians. 
• reflect using an asset lens and focus on what the child brings to the learning (strengths, skills). 
• be personalized and reference a child’s preferences and interests. 

Early Childhood Educators (ECEs) will contribute to the Communication of Learning Reports by collaborating with the 
educators involved in instruction. 

Planning Time Educators and the Kindergarten Educator Team  

• will collaborate in advance, and have a shared understanding, of what frames comments will be provided for the 
Initial Observation and Communication of Learning reports.  

• Kindergarten Planning Time Educators will provide Kindergarten homeroom educators with their anecdotal 
comments electronically.   

• For more details, please refer to the Prep 2021 Curriculum Kindergarten Educator Team Information for 
Assessment.  

When a child’s learning and growth in learning are based on expectations modified from the expectations in The 
Kindergarten Program (2016) to support English language learning needs, educators will check the ESL box for the frame. 
Modifications for English language learners (ELLs) in kindergarten are rare: please consult with the Administrator and 
System ELL/ESL support staff for additional information and guidance. 

Educators will not check the ESL box to indicate only: 

• that the child is an English language learner; or 
• that accommodations have been provided to support learning. 

Elementary Reporting Periods 

There are three formal reporting periods for elementary schools. (Growing Success, 2010) as outlined in the chart below: 

Reporting Period 1 September – end of 
October 

Kindergarten Communication of Learning: 
Initial Observation or Progress Report: 
Grades 1 to 8 

Term 1 

Reporting Period 2 September – end of 
January 

Kindergarten Communication of Learning or 
Term 1 Report Card: Grades 1 to 8 

Term 1 

*The first Kindergarten Communication of Learning and Term 1 Report Card: Grades 1 to 8 shall reflect the student’s 
learning and growth from September to the end of the second reporting period. 

Reporting Period 3 February – June Kindergarten Communication of Learning or 

Term 2 Report Card: Grades 1 to 8 

Term 2 

*The second Kindergarten Communication of Learning and Term 2 Report Card: Grades 1 to 8 shall reflect the 
student’s learning and growth from February to the end of the third reporting period. 

Elementary schools are required to provide a progress report/report card for a student who has been registered at the 
school for a minimum of 42 consecutive calendar days (6 weeks) (including weekends, holidays, and Professional Activity 
Days) during the reporting period.  

Secondary Reporting Periods: 
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Secondary schools will use the Provincial Report Card, grades 9 to 12, for formal written reports to 
parents/guardians/caregivers two times a semester. The first report must be issued during the fall, at the midterm period 
and the second one at the conclusion of the semester. The same happens for semester 2. Full years courses taught in 
semestered schools will be reporting on at a minimum of three times throughout the year, with four reports being 
preferred. 

7. Assessment and Evaluation of Learning Skills (Elementary and Secondary) 

The development of Learning Skills is an integral part of a student’s learning. The evaluation of Learning Skills, apart from 
any that may be included as part of a curriculum expectation in a subject or course, should not be considered in the 
determination of a student’s grades. (Growing Success, 2010, p.10). Sample descriptors are provided in Growing Success 
(2010, p. 11) to assist, but not restrict, educators when reporting on student progress in Learning Skills. The educator will 
complete the Learning Skills and Work Habits section of reports noting strengths and areas of next steps for improvement.  

For grades 1 to 12, educators will model, teach, and help develop Learning Skills by providing opportunities for students 
to demonstrate their skills and work habits in the following six categories: 

• Responsibility 
• Organization 
• Independent Work 
• Collaboration 
• Initiative 
• Self-Regulation 

Educators will support students in drawing connections between the Learning Skills and the Ontario Catholic School 
Graduate Expectations. 

Learning Skills will be assessed, evaluated, and reported according to the following four-point scale: 
E – Excellent 
G – Good 
S – Satisfactory 
N – Needs Improvement 

This four-point scale will be clearly communicated to students. 

Educators will ensure that they assess and evaluate students’ development of learning skills by gathering evidence of 
achievement with reasonable frequency and by providing ongoing descriptive feedback (e.g., using student self-
assessment to help students understand and assess their own learning). Educators will keep accurate records (in the 
form of checklists and logs) of their assessment and evaluation of Learning Skills. 

The evaluation of Learning Skills and work habits will not be incorporated into the determination of the student’s 
reported grade in a given subject area. In some rare cases, particular course expectations may identify skills that are 
also identified as generic learning skills. In such cases, student achievement of these expectations may be considered in 
the determination of a student’s grades. In grades 9 to 12, this will be indicated on the Course Information Sheet. 

Learning skills will be reported separately from student achievement of the curriculum expectations. 

Determining a report card grade will involve educators' professional judgement and evaluation of evidence that has been 
collected through observation, conversations, a products/demonstration of learning, and should reflect the student’s most 
consistent level of achievement, with special consideration given to more recent evidence (Growing Success, 2010, p. 
39). 

Educators will refer to page 11 of Growing Success for examples of behaviours associated with each Learning Skill. 
These sample behaviours are intended to guide educators in the instruction, assessment, and evaluation of Learning 
Skills. This list is intended to support, but not restrict educators in their efforts to help students become effective learners. 
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Educators will use their professional judgement to ensure that the expectations and success criteria for Learning Skills are 
appropriate for the age, maturity, and level of their students. 

For more information regarding Learning Skills, see pages 9 to 14 of Growing Success 

Assessment and Evaluation of Subject Areas in Grades 1 to 8: 

Progress Reports Report Cards 

Religion and Family Life 

Report on both overall Religious Education and Family Life 
Education and provide comments. 

Grades 1 to 6: Provide a letter grade at the end of 
comments that is reflective of achievement in both 
Religious Education and Family Life. 
Grades 7 and 8: Provide a percentage at the end 
of comments that is reflective of achievement in 
both Religious Education and Family Life. 

Language 

Report on overall Language Achievement and provide 
comments. 

Provide a letter grade/percentage for each strand 
and comments that are reflective of achievement 
across all strands. 

French as a Second Language 

Core 
Grades 1 to 8: Comment is based on Listening and 
Speaking only.  
Comment reflects progress on listening and speaking and a 
next step for learning. 
 
French Immersion – French Literacy  
Grade 1: Comment is based on listening and speaking only. 
Grades 2 to 8: Comment is based on all 4 strands 
 
French Immersion – English Literacy  
Grade 1: Comments are based on Oral Language skills 
only on Progress Report.  
Comments are based on Oral Language skills and Reading 
on Term 1 Report.  
Comments are based on Oral Language skills, Reading and 
Writing on Term 2 Report.  
Grade 2: Comments are based on Oral Language skills and 
Reading only on Progress Report.  
Comments are based on Oral Language skills, Reading and 
Writing in Term 2 and Term 3. 
Grades 3 to 8: Comments are based on Oral Language 
skills, Reading, and Writing for all reports. 
 
French  
Core/Immersion 
Check the appropriate box to indicate the type of program 
the student is enrolled in. 

Core 
There is a gradual progression of reporting on 
French achievement to all strands to allow for a 
greater focus on oral communication skills to 
develop followed by reading, then writing. 
Core French 
Grades 1 to 4: Provide a letter grade and 
comments for listening and speaking strands only 
for Term 1.  
Grades 5 to 8: Provide a letter grade and 
comments for all four strands for Term 1 and 
Term 2. 
Grade 1 Provide a letter grade and comment for 
listening and speaking strands only for Term 2. 
 
French Immersion – French Literacy 
Grade 1: Provide a letter grade and comment for 
listening, speaking, and reading in Term 1 and all 
strands in Term 2.  
Grades 2 to 8: Provide a letter grade and comment 
for all strands in Term 1 and Term 2. 
 
French Immersion English Literacy 
Grade 1: Provide a letter grade and comment for 
listening, speaking, and reading for Term 1 and all 
strands for Term 2. 
Grades 2 to 8, Provide a letter grade and comment 
for all strands in Term 1 and Term 2. 
 



 Board Policy and 
Administrative Procedure 

 

CUR 200.42.P – Assessment, Evaluation, Grading and Reporting                                  Page 10 of 23 
 

 
“French” Box 
Check this box if the student is enrolled in an immersion 
program and receives instruction in French for the 
subject/strand. 

Core/Immersion 
Check the appropriate box to indicate the type of 
program the student is enrolled in. 
 
“French” Box 
Check this box if the student is enrolled in an 
immersion program and receives instruction in 
French for the subject/strand. Omit already stated 
on other column to the left 

Math 

Report on overall math achievement and provide 
comments. 

Provide a single letter grade/percentage grade and 
comment that is reflective of integrated learning 
across the strands. 

Science 

Report on overall Science Achievement. Provide a letter grade/percentage mark and 
comments for science and technology. In the 
space provided for comments, indicate which 
strands were reported on the appropriate period. 

Social Studies 

Report on overall Social Studies Achievement. Grades 1 to 6: 
Provide a letter grade and comments for social 
students. In the space provided for comments, 
indicate which strands were reported for the 
appropriate period. 

History / Geography 

Report on overall Geography achievement in Term 1 and 
History in Term 2. 
Use an N/A if one of the subjects was not reported on in a 
term. 

Grades 7 and 8: 
Term 1: Provide a percentage mark and 
comments for Geography  
Term 2. Provide a percentage mark and 
comments for History.  
When students are instructed in only one of history 
or geography for the reporting period, 
parents/caregivers should be informed at the 
beginning of the reporting period and it should be 
noted in the comments, and the appropriate N/A 
box should be checked. Achievement in both 
history and geography must be reported at least 
once in the school year. 
 

Physical Education/Health 

Report on both overall Physical Education and Health 
Achievement. 

Provide a letter grade/percentage and comment 
for Physical Education and Health. 

Arts 

Report on overall achievement in Drama, Music, and Visual 
Arts. 

Term One: Provide a letter grade/percentage and 
comment for Drama, Music, and Visual Arts.  
Term Two: Provide a letter grade/percentage and 
comment for Dance, Music, and Visual Arts 
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8. Additional Considerations (Elementary and Secondary: English Language Learners, Individual Education 
Plans, Accommodations and Modifications) 

English Language Learners 

English language learners (ELLs) are learning the language of instruction at the same time as they are learning the 
curriculum. In addition to assessing the achievement of curriculum expectations, educators will monitor and assess ELLs’ 
developing proficiency in English utilizing the Ministry Steps to English. 

Student strengths and needs are identified through STEP Initial Assessment, ongoing STEP assessment, and classroom 
assessment strategies. Effective assessment and evaluation of ELLs, depends on the frequent monitoring of their 
progress in meeting next steps in English language acquisition and in meeting curriculum expectations. Educators will 
provide students with a wide range of opportunities to demonstrate their learning in ways that reflect an ELL’s individual 
STEP levels, taking into consideration their cultural and linguistic needs. 

Program adaptations for ELLs such as accommodations and temporary modifications are determined by the assessment 
process and are based on an ELL’s individual STEP levels. 

Accommodations for ELLs Grades 1 to 12 (IEP not required): 

• Program adaptations such as accommodations for ELLs are strategies and provisions planned by the educator to 
enable students to meet the curriculum expectations. When a student’s program is accommodated, the provincial 
curriculum expectations are not altered. 

• For ELLs who require accommodations, evaluation of achievement will be based on the appropriate 
subject/grade/course curriculum expectations and the achievement levels. 

• Educators will not check the ESL/ELD box on the elementary progress report card and the provincial report cards 
for grades 1 to 12 for ELLs receiving accommodations only. 

Modifications for ELLs, Grades 1 to 12 (IEP not required): 

• Program adaptations, such as temporary modifications for ELLs, are changes made to the age-appropriate grade 
level expectations for a subject or course to meet a student’s language learning needs. 

• Temporary modifications are appropriate for ELLs in the early stages of learning English (or early STEP levels), or 
those who have had limited prior schooling. 

• When curriculum expectations are modified to meet the language learning needs of ELLs assessment and 
evaluation will be based on the documented modified expectations. This will be noted on the elementary progress 
report card and the provincial report cards for grades 1 to 12 and communicated to parents. 

• Educators, in collaboration with Administrators, will determine the most effective way to document the 
modification of curriculum expectations for ELLs 

• Modifications may be made to some or all the subject or course expectations. 
• At the secondary level, when modifications are made to support English language learning needs, the 

Administrator works collaboratively with the educator to determine the integrity of the credit. 
• Modifications for ELLs in secondary are determined on a case-by-case basis. Please consult with the 

Administrator and System ELL/ESL staff for additional information and guidance. 
• Educators will check the ESL/ELD box on the elementary progress report and the provincial reports cards for 

grades 1 to 12 only for ELLs receiving modifications. 

Assessment and Evaluation Considering Individual Education Plan (IEP) 

Individual Education Plan (IEP) 

When a student has an accommodated, modified, and/or alternative program, the IEP box on the Report Card may be 
checked as noted below. 
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IEP with Accommodations Only 

If the student’s IEP requires only accommodations to support learning, educators will not check the “IEP” box. Key 
learning, growth in learning, and next steps in learning are based on the expectations in the curriculum. 

IEP with Modified Expectations 

If the expectations in the IEP are based on but vary from the scope and/or complexity of the expectations of the regular 
program, educators must check the “IEP” box for the frame/subject/course and include the following statement: 
Kindergarten: “Program expectations have been modified to meet the needs of the child.” (Growing Success: 
Kindergarten Addendum, 2016, p.15) Grades 1 – 12: “This (letter grade/percentage mark) is based on achievement of 
expectations in the IEP that vary from the Grade X expectations.” (Growing Success, 2010, p. 61) 

IEP With Alternative Learning Expectations 

Where a student’s IEP identifies alternative learning expectations, the educator must check the “IEP” box for the 
subject/course and include the following statement: “This (letter grade/percentage mark) is based on achievement of 
alternative learning expectations in the IEP, which are not based on the Ontario curriculum.” (Growing Success, 2010, p. 
62) Comments and progress noted on report cards should be in alignment with students’ Individual Education Plans. 

9. Use of N/A in the Elementary Panel 

If a student has not received instruction in a subject/strand, the teacher educator will check the N/A box and include a 
comment (e.g., History was not taught during Term 1). The N/A box is not used to indicate that a student was absent from 
instruction in a particular strand or subject. 

10. Use of Code ‘I’ (in Grades 1 to 10) 

Code ‘I’ may be used on rare occasions on a student’s report card, including the final report card, to indicate that 
insufficient evidence is available to determine a letter grade or percentage mark. For the report card, educators will use 
their professional judgement to determine when the use of “I” is appropriate and in the best interests of the students. 
Educators will include a comment as to the reason that an “I” was selected. 

For example: 

• the student has enrolled in the school very recently (less than 42 calendar days) 
• there were issues or extenuating circumstances beyond the student’s control, such as protracted illness, that 

affected their attendance and/or ability to provide sufficient evidence of achievement of the overall expectations. 

11. Code ‘I’ may only be given after consultation with the school administrator and communication with the 
family well in advance of the reporting period.  

12. Use of Code ‘R’ or Marks Less than 50% (Elementary and Secondary) 

The code ‘R’ represents achievement that falls below level 1 and is used in the evaluation and reporting of student 
achievement in grades 1 to 8. Both ‘R’ and marks below 50 percent signal that additional learning is required before the 
student begins to achieve success in meeting the subject/grade curriculum expectations. ‘R’ and percentage marks below 
50 percent, indicate the need for the development of strategies to address the student’s specific learning needs in order to 
support their success in learning (Growing Success, 2010, p. 41). Educators are reminded of the importance of using 
many forms of assessment to best inform the mark/grade being assigned. 

When assigning an ‘R’, or a percentage mark below 50%, parents/guardians shall be informed well in advance of the 
report card being issued.  

In grades 1 to 8, students with an Individual Education Plan [IEP] who require modified or alternative expectations and 
beginning English language learners with modified expectations would rarely receive an ‘R’ (Growing Success, 2010, p. 
41). 
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13. Use of Code ‘AL’ (Elementary Panel) 

The code ‘AL’ is used on the rare occasions for students in grades 1 to 8, who are having a subject reported using an 
alternative format. 

This is used in two identifiable situations: 

• where a student is in a Reach Ahead program 
• where a student has it established in an IEP that they will be receiving an Alternate Report Card for that subject. 

The following conditions must also apply: 

• the student must be receiving the standard Provincial Report Card in addition to the Alternate Report Card; 
• the educator must provide an explanatory comment in the subject comment field to explain how that subject will 

be reported; and 
• students who are receiving a letter grade/percentage mark based on alternative learning expectations as 

established in an IEP would not have the letter grade/percentage mark substituted with AL for that subject. They 
would receive the letter grade/percentage mark with the explanatory comments. 

In Special Education class placements, where the student’s program is not based on expectations from the Ontario 
curriculum, the Alternate Report Card is used to report achievement. When using this alternative format, educators should 
indicate the student’s progress/achievement relative to the expectations identified in the IEP and should comment on the 
student’s strengths and next steps for improvement. Only students in self-contained classes receive this Alternate Report 
Card. Students with a developmental exceptionality in a regular class use the Provincial Report Card. 

14. Completion Of Grade 9-12 Provincial Report Cards 

The following procedures align with Ministry of Education requirements provided in Growing Success (2010), its 
fundamental principles and expectations and Board policy, Assessment and Evaluation in schools K-12. 

For grades 9 to 12, a student’s achievement of the overall expectations will be evaluated in accordance with the 
achievement charts in the provincial curriculum and will be reported using percentage marks. (Growing Success, 2010, p. 
40) While all curriculum expectations must be accounted for in instruction and assessment, evaluation focuses on 
students’ achievement of the overall expectations. (Growing Success, 2010, p. 38) 

15. The Achievement Chart 

For grades 1 to 12, educators will base assessment and evaluation on both content standards and performance 
standards. 

Content standards are the curriculum expectations identified for every subject and discipline. Taken together, the overall 
and specific expectations represent the content standards for every subject and discipline. 

Performance standards are outlined in the achievement chart that is included in every curriculum document. The 
achievement chart is a standard province-wide guide to be used by all educators as a framework for assessment and 
evaluation of student achievement of curriculum expectations. Educators can use the achievement chart to make 
consistent judgements about the quality of student learning based on clear performance standards. 

The achievement chart identifies four categories of knowledge and skills that are common to all grades, subject areas, 
and disciplines. The four categories help educators when assessing to focus not only on the student’s acquisition of 
knowledge but also on the development of thinking, communication, and application skills. The categories of knowledge 
and skills are as follows: 

• Knowledge and Understanding 
o Subject specific content acquired in each grade/course (knowledge) and the comprehension of its 

meaning and significance (understanding).  
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• Thinking 
o The use of critical and creative thinking skills and/or processes.  

• Communication 
o The conveying of meaning through various forms. 

• Application 
o The use of knowledge and skills to make connections within and between various contexts.  

The four categories should be considered as interrelated, reflecting the wholeness and interconnectedness of learning. 

Educators will ensure that student learning is assessed and evaluated in a balanced manner with respect to these four 
categories. The weighting of the four categories is determined by clustering the expectations of the course. 

Educators teaching the same course, at the same grade level, should strive for consistency with regard to the weighting of 
the four categories, at each of our secondary schools within the Board. There is flexibility for category weighting 
depending on instruction in grades 9 and 10. Communication and thinking categories may be higher due to instruction 
used for example, in a thinking classroom model. 

The achievement chart identifies four levels of achievement, defined as follows:  

• Level 1 
o Achievement that falls much below the provincial standard.  
o Student demonstrates knowledge and skills with limited effectiveness.  

• Level 2 
o Achievement that approaches the provincial standard.  
o Student demonstrates knowledge and skills with some effectiveness.  

• Level 3 
o Achievement at the provincial standard.  
o Student demonstrates the specified knowledge and skills with considerable effectiveness.  

• Level 4 
o Achievement that surpasses the provincial standard.  
o Student demonstrates the specified knowledge and skills with a high degree of effectiveness.  

Note: Level 4 achievement reflects student learning AT the current grade level. This achievement does not mean that the 
student has achieved expectations beyond those specified for the grade/course. 

For more information regarding the Achievement Chart, see pages 15 to 25 of Growing Success. 

16. Assessment and Evaluation of Student Achievement  

Assessment is based on evidence of student achievement of the provincial curriculum expectations.  

All assessment and evaluation of student work is criterion-referenced. This means that educators assess and evaluate 
student work with reference to established criteria for four levels of achievement that are standard across the province. 
Educators will not assess or evaluate student work by comparison with work done by other students, through the ranking 
of student performance, or with reference to performance standards developed by individual educators for their own 
classrooms. 

Educators will ensure that all specific expectations are accounted for in instruction and assessment, and that evaluation 
focuses on students’ achievement of the overall expectations.  

As essential steps in assessing for learning and as learning, educators need to: 

• plan assessment concurrently and integrate it seamlessly with instruction.  
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• share learning goals and success criteria with students at the outset of learning to ensure that students and 
educators have a common and shared understanding of these goals and criteria as learning progresses.  

• gather information about student learning before, during, and at or near the end of a period of instruction, using a 
variety of assessment strategies and tools.  

• use assessment to inform instruction, guide next steps, and help students monitor their progress towards 
achieving their learning goals.  

• analyze and interpret evidence of learning.  
• give and receive specific and timely descriptive feedback about student learning.  
• help students to develop skills of peer and self-assessment. 

Educators must use a variety of assessment strategies to elicit information about student learning. These strategies 
should be triangulated to include observation, student-educator conversations, and student products. Educators then use 
the information gathered to adjust instruction and provide feedback. 

Evaluation is based on assessment of learning that provides evidence of student achievement at strategic times 
throughout the term or course. 

Evaluation focuses on students’ achievement of the overall expectations, which is evaluated based on their achievement 
of related specific expectations. Educators will use their professional judgement to determine which specific expectations 
should be used to evaluate achievement of the overall expectations, and which ones will be accounted for in instruction 
and assessment but not necessarily considered for evaluation purposes. 

Evidence of student achievement for evaluation is collected over time from three different sources – observations, 
conversations, and student products (triangulation of data). To increase the reliability and validity of the evaluation of 
student learning, educators will use multiple sources of evidence throughout a course or unit of study. 

“Student products” may be in the form of tests or exams and/or assignments for evaluation. Assignments for evaluation 
may include rich performance tasks, demonstrations, projects and/or essays. To ensure equity for all students, 
assignments for evaluation and tests or exams are to be completed whenever possible under the supervision of an 
educator. 

Ongoing homework, which students complete to consolidate their knowledge or prepare for the next class, must 
not be included in assignments for evaluation. 
Group projects may be included in assignments for evaluation, if each student’s work within the group project is 
evaluated independently and assigned an individual mark, as opposed to a common group mark. 

Purpose of the Classroom 
Assessment Nature of Assessment Use of Information 

Assessment for learning 
“Assessment for learning is the 
process of seeking and interpreting 
evidence for use by learners and their 
educators to decide where the 
learners are in their learning, where 
they need to go and how best to get 
there.” (Assessment Reform Group, 
2002, p.2) 

Diagnostic Assessment: 
Occurs before instruction begins so 
educators can determine students’ 
readiness to learn new knowledge 
and skills, as well as obtain 
information about their interests and 
learning preferences.  

The information gathered is used by 
educators and students to determine 
what students already know and can 
do with respect to the knowledge and 
skills identified in the overall and 
specific expectations, so educators 
can plan instruction and assessment 
that are differentiated and 
personalized and work with students 
to set appropriate learning goals.  

Formative Assessment: 
Occurs frequently and in an ongoing 
manner during instruction, while 
students are still gaining knowledge 
and practicing skills.  

The information gathered is used by 
educators to monitor students’ 
progress towards achieving the 
overall and specific expectations, so 
that educators can provide timely and 
specific descriptive feedback to 
students, scaffold next steps, and 
differentiate instruction and 
assessment in response to student 
needs.  
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Assessment as learning 
“Assessment as learning focuses on 
the explicit fostering of students’ 
capacity over time to be their own 
best assessors, but educators need to 
start by presenting and modelling 
external, structured opportunities for 
students to assess themselves.” 
(Western and Northern Canadian 
Protocol, p. 42) 

Formative Assessment: 
Occurs frequently and in an ongoing 
manner during instruction, with 
support, modelling, and guidance 
from the educator.  

The information gathered is used by 
students to provide feedback to other 
students (peer assessment), monitor 
their own progress towards achieving 
their learning goals (self-assessment), 
make adjustments in their learning 
approaches, reflect on their learning, 
and set individual goals for learning.  

Assessment of learning 
“Assessment of learning is the 
assessment that becomes public and 
results in statements or symbols 
about how well students are learning. 
It often contributes to pivotal 
decisions that will affect students’ 
futures.” (Western and Northern 
Canadian Protocol, p.55) 

Summative Assessment: 
Occurs at or near the end of a period 
of learning and may be used to inform 
further instruction.  

The information gathered is used by 
the educator to summarize learning at 
a given point in time. This summary is 
used to make professional 
judgements about the quality of 
student learning based on established 
criteria, to assign a value to represent 
that quality, and to support the 
communication of information about 
achievement to students themselves, 
families, educators, and others.  

17. The Elementary Progress Report, Grades 1 to 8 

In the fall, educators will use the Elementary Progress Report Card to inform parents/s of the progress students are 
making towards achievement of the curriculum expectations for each subject/strand. 

The Ministry has set the provincial standard, or target for achievement, at Level 3 (Letter grade B or 70%-79%). Educators 
will use professional judgement to determine the progression status based on evidence of student achievement. 

Educators will check one of the following to indicate progress: 

• Progressing Very Well 
o Student achievement is meeting or surpassing the provincial standard.  

• Progressing Well  
o Student achievement is approaching the provincial standard.  

• Progressing with Difficulty  
o Student achievement is not currently meeting the provincial standard.  

The elementary progress report is designed to show a student’s development of the learning skills and work habits during 
the fall of the school year, as well as a student’s general progress in working towards the achievement of the curriculum 
expectations in all subjects. 

If a student did not receive instruction in a subject/strand the educator will check the “NA” box.  

Comments on the elementary progress report are intended to provide an overview of a student’s initial progress. It is not 
necessary for educators to comment on all subjects/strands in the one space provided for comments; however, educators 
are expected to comment on all core subjects such as Religion and Family Life; Language and Mathematics. Educators 
should discuss and decide, with their administrator, what subject areas should be commented on when completing the 
Progress Report. 

Completion of Report Card Based on Six-Week Enrollment (42 days) (as referenced in The OSR Guideline, 2000 
3.2.1.1 p.8): OnSis requires data for each student enrolled in the Board. 
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When a student is newly enrolled at a school and no information is being recorded on a report card, educators 
must adhere to the following guidelines in Power Teacher Pro:  

• Leave the achievement level for each subject or strand blank. 
• Leave the Learning Skills and Work Habits blank. 
• Religion – no information required. 
• Language – Enter an “NA” in the NA Language column for the student.  
• Mathematics – Enter an “NA” in the ESL/ELD/IEP column immediately to the right of each strand reported on in 

the term. 
• Science & Technology – no information required. 
• Social Studies – no information required. 
• History – no information required. 
• Geography – no information required. 
• Health – no information required. 
• Phys Ed – no information required. 
• The Arts – Enter an “NA” in the ESL/ELD/IEP column immediately to the right of each strand reported on in the 

term. 

For students who have been enrolled in an educator’s class a minimum of six weeks (42 days), prior to the scheduled 
reporting date, the educator must provide marks and comments for the subjects and learning skills assessed. 

For students who have been in an educator’s class for less than six weeks, the educator, in whose class the student was 
previously enrolled, must produce the Progress Report.  

Where possible, educators who have recently received a new student and are responsible for preparing the student’s 
report card, are encouraged to communicate and collaborate with the student’s previous educator to help gather 
assessment and evaluation information that may assist with preparing an accurate report card with comments. In 
instances when an educator is assigned to a class, just prior to the reporting period, the educator will work with the school 
team to complete a report card to communicate learning, for that reporting period. 

Independent of the date on which reports are submitted to the administrator, the six-week enrollment is based on the 
scheduled reporting date outlined in the Board Calendar. 

18. The Elementary Report Card, Grades 1 to 6 

The report card grade represents a student’s achievement of overall curriculum expectations as demonstrated to that 
point in time. The first provincial report card will reflect the student’s achievement of curriculum expectations introduced 
and developed from September to January/February of the school year, as well as the development of Learning Skills 
during that same period. The second provincial report card will reflect the student’s achievement of curriculum 
expectations introduced and developed from January/February to June of the school year, as well as the student’s 
development of the learning skills during that period. 

Determining a report card grade will involve educators’ professional judgement and interpretation of evidence.  

In determining the report card grade, educators will consider all evidence collected through observations, conversations, 
and student products. The educator will consider the evidence that the student has completed or submitted, the number of 
tests/exams or assignments that were not completed or submitted, and the evidence of achievement that is available for 
each overall expectation for a subject. In addition, the educator will consider that some evidence carries greater weight 
than other evidence. Educators will weigh all evidence of student achievement based on these considerations and use 
their professional judgement to determine a report card grade. 
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Educators will ensure they consider only that evidence which may be included in determining a grade: 

Can be included in the Grade: Must Not be included in the Grade: 

• Performance and products through which a 
student’s knowledge and skills are demonstrated.  

• Processes through which a student’s knowledge 
and skills are observed.  

• Most consistent level of achievement with 
consideration for most recent evidence, when 
appropriate. 

• Educator observations of, and conversations with 
students, that provide evidence of student thinking 
and learning 

• Only summative assessment information is 
considered.  

For Example: 
• Personal communication task (say) 
• Paper/pencil task (write)  
• Performance task (do) 

• Data from practice assessments, pre-assessments, 
coaching activities, or feedback.  

• Attitudes and behaviours.  
• Learning Skills and work habits are represented in the 

Learning Skills section of the report card, and not 
included in determining a grade.   

For Example: 
• Diagnostic assessments.  
• Learning skills (except when included as a curriculum 

expectation).  
• Participation or effort.  
• Attendance and punctuality.  

The report card grade should reflect the student’s most consistent level of achievement, with special consideration given 
to more recent evidence. 

In grades 1 to 6, student achievement of the overall curriculum expectations will be evaluated in accordance with the 
achievement charts in the provincial curriculum and will be reported using letter grades as shown below: 

Achievement Level Letter Grade Achievement Level Letter Grade 

4+ A+ 2+ C+ 

4 A 2 C 

4− A− 2− C− 

3+ B+ 1+ D+ 

3 B 1 D 

3− B− 1− D− 

The code “R” will be used to represent achievement that falls below level 1. “R” indicates the need for the development of 
strategies to address the student’s specific learning needs to support their success in learning. When appropriate, 
parents/guardians/caregivers will be consulted in this process. 

In grades 1 to 6, students with an Individual Education Plan (IEP) who require modified or alternative expectations and 
beginning English language learners with modified expectations would rarely receive an “R”. 

In grades 1 to 6, “I” may be used on the report card to indicate that insufficient evidence is available to determine a letter 
grade. Educators will use their professional judgement to determine when the use of “I” is appropriate and in the best 
interests of the student. Educators should consult with their school administrator when considering the use of “I” on the 
report card. 

Late and missed assignments for evaluation can be noted on the report card as part of the evaluation of the student’s 
learning skills. 
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Educators should refer to the Growing Success document, Reporting Procedures and Guidelines, grades 1 to 8, for more 
information regarding the completion of the elementary report card. 

19. The Elementary Report Card, Grades 7 to 8  

The report card grade represents a student’s achievement of overall curriculum expectations as demonstrated to that 
point in time. The first provincial report card will reflect the student’s achievement of curriculum expectations introduced 
and developed from September to January/February of the school year, as well as the development of learning skills 
during that same period. The second provincial report card will reflect the student’s achievement of curriculum 
expectations introduced and developed from January/February to June of the school year, as well as the student’s 
development of the learning skills during that period. 

Determining a report card grade will involve the educators’ professional judgement and interpretation of evidence. 

In determining the report card grade, educators will consider all evidence collected through observations, conversations, 
and student products. The educator will consider the evidence that the student has completed or submitted, the number of 
tests/exams or assignments that were not completed or submitted, and the evidence of achievement that is available for 
each overall expectation for a subject. In addition, the educator will consider that some evidence carries greater weight 
than other evidence. Educators will weigh all evidence of student achievement based on these considerations and use 
their professional judgement to determine a report card grade. 

Educators will ensure that they are considering only that evidence which may be included in calculating the grade: 

Can be included in the Grade: Must Not be included in the Grade: 

• Performance and products through which a 
student’s knowledge and skills are demonstrated.  

• Processes through which a student’s knowledge 
and skills are observed.  

• Most consistent level of achievement with 
consideration for most recent evidence, when 
appropriate. 

• Educator observations of, and conversations with 
students, that provide evidence of student 
thinking and learning 

• Only summative assessment information is 
considered.  

For Example: 
• Personal communication task (say) 
• Paper/pencil task (write)  
• Performance task (do) 

• Data from practice assessments, pre-tests, 
coaching activities, or feedback.  

• Attitudes and behaviours.  
• Learning Skills and work habits are represented 

in the Learning Skills section of the report card, 
and not included in determining a grade.   

For Example: 
• Diagnostic assessments.  
• Learning skills (except when included as a 

curriculum expectation).  
• Participation or effort.  
• Attendance and punctuality.  

The report card grade should reflect the student’s most consistent level of achievement, with special consideration given 
to more recent evidence. An average of all levels of achievement does not always accurately reflect a student’s 
achievement and should not be used in isolation to calculate the final grade. 

In grades 7 and 8, student achievement of the overall curriculum expectations will be evaluated in accordance with the 
achievement charts in the provincial curriculum and will be reported using percentage grades as shown below: 

Achievement Level Percentage Mark Achievement Level Percentage Mark 

4+ 95-100 2+ 67-69 

4 87-94 2 63-66 

4− 80-86 2− 60-62 
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3+ 77-79 1+ 57-59 

3 73-76 1 53-56 

3− 70-72 1− 50-52 

The code “R” will be used to represent achievement that falls below level 1. “R” indicates the need for the development of 
strategies to address the student’s specific learning needs to support their success. Parents/caregivers will be consulted 
in this process as well as the administrator, prior to reporting period.  

In grades 7 and 8, students with an Individual Education Plan (IEP) who require modified or alternative expectations and 
beginning English language learners with modified expectations would rarely receive an “R”. 

In grades 7 and 8, “I” may be used on the report card to indicate that insufficient evidence is available to determine a letter 
grade. Educators will use their professional judgement to determine when the use of “I” is appropriate and in the best 
interests of the student. Educators should consult with their school administrator when considering the use of “I” on the 
report card. 

Late and missed assignments for evaluation can be noted on the report card as part of the evaluation of the student’s 
learning skills.  

Educators should refer to the Growing Success document, Reporting Procedures and Guidelines, Grades 1 to 8, for more 
information regarding the completion of the elementary report card.  

20. The Secondary Report Card  

Semestered schools will use the Provincial Report Card, Grades 9 to 12, for formal written reports to parents/guardians 
two times a semester. 

Determining a report card grade will involve educators’ professional judgement and interpretation of evidence. 

In determining the report card grade, educators will consider all evidence collected through observations, conversations, 
and student products. Educators will consider the evidence that the student has completed or submitted the number of 
tests/exams or assignments that were not completed or submitted, and the evidence of achievement that is available for 
each overall expectation for a subject. In addition, the educator will consider that some evidence carries greater weight 
than other evidence. Educators will weigh all evidence of student achievement based on these considerations and use 
their professional judgement to determine a report card grade. 

Educators will ensure they are considering only that evidence which may be included in calculating the grade: 

Can be included in the Grade: Must Not be included in the Grade: 

• Performance and products through which a student’s 
knowledge and skills are demonstrated.  

• Processes through which a student’s knowledge and 
skills are observed.  

• Educator observations of, and conversations with 
students, that provide evidence of student thinking and 
learning 

• Most consistent level of achievement with 
consideration for most recent evidence, when 
appropriate. 

• Only summative assessment information is 
considered.  

For Example: 

• Data from practice assessments, pre- tests, coaching 
activities, or feedback.  

• Attitudes and behaviours.  
• Learning skills not identified as a curriculum 

expectation.  
For Example: 
• Diagnostic assessments.  
• Learning skills (except when included as a curriculum 

expectation).  
• Participation or effort.  
• Attendance and punctuality.  
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• Personal communication task (say) 
• Paper/pencil task (write)  
• Performance task (do) 

The report card grade should reflect the student’s most consistent level of achievement, with special consideration given 
to more recent evidence. An average of all levels of achievement does not always accurately reflect a student’s 
achievement and should not be used in isolation to calculate the final grade. 

In grades 9 to 12, student achievement of the overall curriculum expectations will be evaluated in accordance with the 
achievement charts in the provincial curriculum and will be reported using percentage grades as shown below:  

Achievement Level Percentage Mark Achievement Level Percentage Mark 

  3 73-76 

4* 100 3− 70-72 

4++ 96-98 2+ 67-69 

4+ 93-95 2 63-66 

4 90-92 2− 60-62 

4- 85-88 1+ 57-59 

4-- 80-84 1 53-56 

3+ 77-79 1− 50-52 

For achievement that falls below level 1, a percentage grade below 50 will be assigned. No percentage grades lower than 
30 will be assigned on either the midterm or final report card. No percentage marks of 46, 47, 48 or 49 will be assigned on 
the final report card. 

If the final percentage grade is below 50%, no credit will be granted. The subject educator will inform the parent/guardian 
in a timely manner that the credit has not been earned. The Recommended Course Placement Form and the Credit 
Recovery Profile will be completed by the subject educator and filed with the office. 

In grades 9 and 10 only, “I” may be used on the report card to indicate that insufficient evidence is available to determine 
a letter grade. Educators will use their professional judgement to determine when the use of “I” is appropriate and in the 
best interests of the student. Educators should consult with their school administrator when considering the use of “I” on 
the report card. 

Late and missed assignments for evaluation will be noted on the report card as part of the evaluation of the student’s 
Learning Skills. The final grade for each course in grades 9 to 12 will be determined as follows: 

• seventy percent of the grade will be based on a variety of authentic evaluation tasks conducted throughout the 
course. This portion of the grade will reflect the student’s most consistent level of achievement throughout the 
course, although special consideration should be given to more recent evidence of achievement. 

• thirty percent of the grade should consist of one or more final evaluation tasks administered at or towards the end 
of the course. The final evaluation and course culminating activity (activities), allow(s) the student an opportunity 
to demonstrate comprehensive achievement of the overall expectations of the course. 

• in grades 9 and 10 the 30% can be divided differently from class to class, but there must be consistency in how 
this is divided in grades 11 and 12; and 

• assessment and evaluation practices should align with instruction practices throughout the course. 

21. Students with Special Education Needs, Grades 1 to 12 

A student’s Individual Education Plan (IEP) describes their educational program and any accommodations that may be 
required. The IEP specifies whether the student requires: 
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• accommodations only; or 
• modified learning expectations, with the accommodations; or 
• an alternative program, not derived from the curriculum expectations for a subject/grade or a course. 

IEP with Accommodations Only:  

• If the student’s IEP requires only accommodations to support learning in a subject and/or strand, educators will 
not check the “IEP” box. The letter grade or percentage mark is based on the regular grade expectations. 

IEP with Modified Curriculum Expectations:  

• If the expectations in the IEP are based on expectations outlined for a grade in a particular subject and/or strand 
in an Ontario curriculum document, but vary from the expectations of the regular program for the grade, educators 
must check the “IEP” box for that subject/strand on the Elementary Progress Report Card and the 
Elementary/Secondary Provincial Report Card. 

• On the elementary provincial report card, educators must also include the following statement in the comment 
section: 

• This (letter grade/percentage mark) is based on achievement of expectations in the IEP that vary from the Grade 
X expectations (and/or) are an (increase/decrease) in the (number and/or complexity) of curriculum expectations.  

• On the secondary provincial report card, educators must also include the following statement in the comment 
section: 

• This percentage mark is based on achievement of the learning expectations specified in the IEP, which differ 
significantly from the curriculum expectations for the course. 

IEP with Alternative Learning Expectations:  

• In most cases where the expectations in a student’s IEP are alternative learning expectations, it is neither 
required nor advisable to assign letter grades or percentage marks to represent the student’s achievement of the 
expectations. 

• However, in some cases, when evaluation is based on a clearly articulated assessment tool (e.g., a rubric), a 
letter grade or percentage mark may be assigned in a subject and/or strand and recorded on the elementary 
provincial report card. In those cases, educators must check the “IEP” box for the subject and/or strand and must 
include the following statement in the comment section: 

• “This (letter grade/percentage mark) is based on achievement of alternative learning expectations in the IEP, 
which are not based on the Ontario curriculum”.  

• On the secondary provincial report card, educators must also include the following statement in the comment 
section: 

• This percentage mark is based on achievement of the learning expectations specified in the IEP, which are not 
based on the Ontario curriculum. 

• In very few instances, where the student’s program is not based on expectations from the Ontario Curriculum for 
grades 1 to 8, an alternative format may be used to report the student’s progress/achievement (e.g., the 
evaluation section of the IEP- the attachment to the Report Card). When using an alternative format, educators 
should indicate the student’s progress/achievement relative to the expectations identified in the IEP and should 
comment on the student’s strength and next steps for improvement. When an alternative format is used, it should 
accompany the Elementary Progress Report Card and the Elementary/Secondary Provincial Report Card at the 
regular reporting times.  

22. Additional Reporting Considerations for English Language Learners (Elementary and Secondary) 

Educators will check the ESL/ELD box on the elementary progress report card and the provincial report cards to indicate 
that modifications have been made to curriculum expectations to address the language learning needs of English 
language learners. 

There is no requirement for a specific statement to be added to the “comments” section of the progress report card or the 
provincial report card when the ESL/ELD box is checked. 

The ESL/ELD box will not be checked to indicate: 

• That the student is participating in ESL or ELD programs or courses.  
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• That accommodations have been provided to enable the student to demonstrate their learning. 

For an English language learner, when modifications to curriculum expectations have been made to address both 
language learning needs and special education needs, the educator will check both the ESL/ELD box and the IEP box. 
The development of an IEP for an English language learner will take into consideration all needs related to the language 
learning and the student’s identified exceptionality.  

23. Educator Comments on the Provincial Report Card and Progress Report, Grades 1 to 12 

One aspect of communication amongst educators, parents/caregivers, and students is the information educators provide 
on report cards. Communication with parents/caregivers, about student achievement, should focus on what students have 
learned in relation to learning skills, work habits and curriculum concepts and skills. Comments should describe strengths 
with specific examples to student work and identify next steps for improvement. Communication of learning should also be 
ongoing throughout the year by means of conferences, phone calls, interviews, checklists, and/or informal reports. 

In writing anecdotal comments for report cards, the educator should focus on what students have learned, describe 
significant strengths, and identify next steps that students can take, both at home and at school, for improvement. Next 
steps, within subject areas, must focus on curriculum concepts and skills, not Learning Skills and work habits, unless 
those skills are directly cited as part of a subject's curriculum. Educators can refer to the MISA document for specific 
examples. 

It is important that the comment and assigned grade for a subject/course work together to convey a clear and consistent 
message about the student’s achievement of the curriculum expectations. (i.e., any qualifiers used must match the grade 
assigned). 

Educators should use language that will be easily understood by parents/caregivers, and where appropriate, students, 
and avoid restating curriculum expectations or the language of the achievement chart. 

Wherever possible, educator comments should refer to specific examples of student work. 

In the case of a student whose achievement is reported as “R” or below 50%, educators should describe specific remedial 
measures that are planned or strategies that have been developed to promote success. 

Refer to the document, Reporting Student Learning: Guidelines for Effective Teacher-Parent-Student Communication for 
more information regarding report card comments and communication with parents/guardians. 

 

https://www.edugains.ca/resourcesAER/PrintandOtherResources/ReportingStudentLearning_Engfinal.pdf
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